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STUDENT INFORMATION  
 
LaShawn Anderson is the seventeen year, seven month old son of Fred and Betty Anderson.  He resides with 
his parents at 6724 Smith Avenue, Mansfield, Louisiana.  He is in the eleventh grade at DeSoto Junior/Senior 
High School in Mansfield.  LaShawn’s mother arranged for this literacy evaluation because of her concerns 
regarding his academic skills, ability to retain information, and attentional concerns.  She is interested in 
instructional recommendations regarding any deficient areas.  He was referred to Louisiana Literacy 
Assessments by Joe Johnson of Success Academy, a private tutoring service. 
 
MEDICAL and SCHOOL HISTORY  
 
As an infant, LaShawn met developmental milestones, and he has no known health problems.  He has not had 
a recent screening for hearing and vision.   
 
LaShawn freely admits that he is a “horrible” reader and struggles with comprehension and memory.  
LaShawn’s mother reports that LaShawn has had academic issues throughout his school career and was 
diagnosed with an auditory processing disorder in elementary school.  He had speech assessments through 
Caddo Parish Schools in 2005 and 2010 and was evaluated at LSU Medical Center in 2007.   LaShawn was 
tutored for four years, three times per week for his auditory processing disorder in the elementary grades, and 
he has been tutored in math for three years and in reading for one year.  Ms. Anderson herself was diagnosed 
with dyslexia in first grade. 
 
At the time of this report, no academic or behavioral information was available from LaShawn’s school. 
 
TESTS ADMINISTERED 
 
Slosson Intelligence Test, Revised 3 (SIT) 
Peabody Picture Vocabulary Test, Fourth Edition (PPVT) 
Beery-Buktenica Developmental Test of Visual-Motor Integration (VMI) 
Slosson Oral Reading Test (SORT-R3) 
Analytical Reading Inventory, Tenth Edition 
Gates-MacGinitie Reading Tests, Third Edition 
Elementary Spelling Inventory 
Vanderbilt Assessment Scales 
 
TEST RESULTS 
 
The Slosson Intelligence Test, Revised 3 (SIT) provides a quick, reliable index of intellectual ability and 
assesses a wide range of general knowledge. LaShawn’s scores are listed below: 
  Standard score = 89 
  Age equivalent = 16.8 
  Stanine = 4 
  Percentile rank = 25 
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He was unable to respond correctly to any question related to auditory memory. 
 
The Peabody Picture Vocabulary Test, Fourth Edition (PPVT) is an untimed test of receptive vocabulary in 
standard English and is intended to provide an estimate of verbal ability. LaShawn’s scores are as follows: 
  Standard score = 89 
  Stanine = 4 
  Percentile rank = 23 
   
The Beery-Buktenica Developmental Test of Visual-Motor Integration (VMI) is a developmental sequence of 
geometric forms to be imitated or copied with paper and pen. It assesses the extent to which individuals can 
integrate their visual and motor skills (eye-hand coordination). LaShawn’s scores are below: 
  Standard score = 82 
  Percentile rank = 12 
 
The Slosson Oral Reading Test, Revised (SORT-R3) contains word lists designed to determine a student’s 
grade equivalency and provide an approximate level of the student’s achievement in reading. Below are 
LaShawn’s scores: 
  Standard Score = 104 
  Stanine = 5 
  Percentile rank = 59 
 
The Analytical Reading Inventory, Tenth Edition is a comprehensive standards-based assessment. It is 
designed to determine a student’s reading level and also establish an instructional plan for improvement.  The 
test helps define a student’s: 
 Independent Level – The reader needs little to no instructional support with a given passage level. By 
 the end of the school year, a reader should be at the independent reading level with grade-level 
 reading material. 
 Instructional Level – The reader needs instructional support with a given passage level. 
 Frustration Level – The reader is unable to successfully read a given passage level. 
 
LaShawn was given passages from the sixth grade level to the ninth grade. His scores are as follows: 

Grade Level Oral Reading Comprehension 

Sixth Instructional Level 
(98.4% accuracy) 

Instructional Level 
 (75% accuracy) 

Seventh Independent Level 
(99.6% accuracy) 

Independent Level 
 (100% accuracy) 

Eighth Independent Level 
(99% accuracy) 

Instructional Level 
 (75% accuracy) 

Ninth Instructional Level 
(98.5% accuracy) 

Frustration Level 
 (25% accuracy) 
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LaShawn’s fluency and reading rate were appropriate.  Word recognition issues generally were related to 
inaccurate syllabication (as examples, be-lowed instead of bellowed and com-pre-sizes instead of comprises).  
He had no self-corrections when reading any of the passages. 
 
Comprehension questions on this test fall into four categories: 
 Retells in Fact – These questions ask the reader to recall information directly stated within the text, 
 requiring literal comprehension skills. 
 Puts Information Together – These questions ask the reader to synthesize information from several 
 explicitly-stated facts within the text, requiring a slightly higher level of thinking. 
 Connects Author and Reader –These questions ask the reader to combine prior knowledge with the 
 author’s choice of words and phrases (vocabulary) and then interpret the author’s intended meaning, 
 requiring deeper and more complex thinking. 
 Evaluates and Substantiates – These questions ask the reader to form judgments, emotional 
 responses, and/or predictions based upon a personal interpretation inferred from the text.  
 Additionally, the reader must provide justification for his/her interpretation using information from the 
 text.  This task requires the reader to think at yet a higher cognitive level. 
LaShawn’s comprehension accuracy was: 

Retells in Fact 90% (9/10 correct) 

Puts Information Together 73% (8/11 correct) 

Connects Author and Reader 50% (4/8 correct) 

Evaluates and Substantiates 33% correct (1/3 correct) 

 
The Gates-McGinitie Reading Tests, Third Edition are reading tests to determine a student’s silent reading 
vocabulary and comprehension. LaShawn’s scores were: 

Subtest Stanine Grade Equivalent Percentile Rank 

Vocabulary 2 6.1 5 

Comprehension 2 5.1 9 

TOTAL 2 5.5 5 

LaShawn completed the twenty minute vocabulary subtest in 10 minutes and the 35 minute comprehension 
subtest in 27 minutes. 
 
The Elementary Spelling Inventory shows a student’s knowledge of key spelling features that relate to 
different spelling stages. While this test is not designed for high school students, it gives an overview of a 
student’s understanding of spelling patterns.  LaShawn spelled 100% of the 15 words accurately, indicating 
that he has a good grasp of vowel and syllable patterns. 
 
The Vanderbilt Assessment Scales, from the American Academy of Pediatricians, ask parents and teachers to 
give feedback about a child’s work habits and behavior. The information is used by healthcare professionals to 
help diagnose ADHD in children between the ages of six and twelve. Though LaShawn is older, his mother has 
concerns about his attentional skills and completed the parent form.  Her responses indicate no evidence of 
either the inattentive type or the hyperactive/impulsive type of ADHD, oppositional defiant disorder, conduct 
disorder, or anxiety/depression. 
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BEHAVIORAL OBSERVATIONS 
 
LaShawn drove himself to the testing session and arrived five minutes early.  He greeted the examiner politely 
and willingly accompanied her to the evaluation room.  He was compliant and respectful throughout the two 
and a half hour testing.  He conversed easily with the examiner and freely shared his strengths and deficits.  
LaShawn said that he excels in sports, is a “horrible” reader, struggles to recall what he reads, and reads 
occasionally for pleasure but avoids and dislikes assigned reading tasks.  He shared that when he is completing 
schoolwork, he must have the text in front of him so he can refer back to answer questions. 
 
ANALYSIS  
 
LaShawn scored in the low average range of intelligence on the Slosson Intelligence Test, though the results 
would have been higher had his auditory memory been stronger.  On the Peabody Picture Vocabulary Test, he 
scored in the average range.  Both tests indicate that LaShawn has the intellectual capability and receptive 
vocabulary to successfully complete grade-level work. 
 
In the one-on-one testing situation, LaShawn attended to all tasks with no distractions or redirections.  The 
Vanderbilt Assessment Scales do not indicate any concerns relating to attention-to-task.  However, ADHD with 
inattention is a medical diagnosis.  Since LaShawn’s mother is concerned about attentional issues, she should 
discuss this with LaShawn’s doctor. 
 
The test of visual-motor integration placed LaShawn’s eye-hand coordination in the below average range.  He 
completed one simple figure quickly, which caused an error on the test and a lowered score.  It is not likely 
that LaShawn has problems with visual-motor integration that would negatively impact his academic success. 
 
LaShawn has the ability to read and spell many multi-syllable words.  He scored in the average range on the 
Slosson Oral Reading Test, indicating that he can read words in isolation appropriate for his age.  While this 
evaluation did not render an in-depth look at spelling, LaShawn does not appear to have a serious deficit in 
this area.   
 
LaShawn’s reading difficulties occur when reading extended text beyond the single word.  Students who 
comprehend well monitor their understanding as they read and use fix-up strategies, such as rereading or 
paraphrasing, when understanding breaks down.  LaShawn does not utilize fix-up strategies to ensure 
comprehension.  He makes errors when reading multi-syllable words.  While most readers occasionally do the 
same, good readers can attend to the meaning of the text and realize that an error has occurred.  LaShawn 
made no attempt to correct any oral reading miscues, indicating that he is not monitoring his reading to insure 
that he is accurate and is making meaning.  His reading rate and expression are generally appropriate. 
 
LaShawn’s biggest areas of concern relate to oral and silent reading comprehension.  On the Analytical 
Reading Inventory, he had great difficulty comprehending the ninth grade passage.  Overall, he did relatively 
well on literal comprehension questions but struggled as the questions called for inferences and more 
complex thinking.  He scored at the fifth grade level on the silent reading test in both vocabulary and 
comprehension.  As most of his schoolwork will call for silent reading, it is understandable that LaShawn is 
struggling with grade-level comprehension tasks. 
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RECOMMENDATIONS 
 

1. LaShawn was diagnosed with an auditory processing disorder at an early age.  He still has issues with 
comprehension and auditory memory.  A full speech and language assessment may help provide 
further insight into LaShawn’s comprehension problems. 

 
2. Though no attention concerns were noted during this evaluation, Ms. Anderson may wish to consult 

LaShawn’s doctor to discuss a medical diagnosis regarding ADHD, inattentive type. 
 

3. LaShawn’s comprehension issues must be addressed, preferably through one-on-one tutoring with a 
reading specialist who uses explicit instruction to improve his comprehension.  Materials should be 
below an eleventh grade level, at least initially, so LaShawn encounters success and develops the 
habits of good readers.  Tutoring should focus on: 
a. Teaching LaShawn to self-monitor so that he intentionally works to correct errors and understand 

the text sentence-by-sentence and paragraph-by-paragraph. 
b. Teaching LaShawn to actively make meaning as he reads.  His current strategy, which can be an 

effective strategy for many, is to first read the text, next read the questions, and then refer back to 
the text to answer the questions.  While this strategy helps him, it would be far better for LaShawn 
to make meaning while he reads instead of trying to figure out the meaning after he reads. 

c. Utilizing strategies outlined under “Instructional Considerations” within this report. 
 

4. Because this assessment indicates a serious concern with LaShawn’s silent reading comprehension, it is 
recommended that parents share this report with the guidance counselor at his high school.  
Accommodations and modifications, such as those provided by Section 504 of the Rehabilitation Act of 
1973, may help LaShawn be more successful with comprehension tasks in all academic areas.  While he 
finished tasks within the allotted time during this evaluation, as he becomes a more strategic reader, 
he may need additional time so that he can slow down, process the text, and ensure that he 
understands what he reads. 
 

5. Reading for pleasure is one of the best ways to improve vocabulary and comprehension.  LaShawn 
should be encouraged to read at least thirty minutes a day for pleasure.  He should select novels and 
informational text that are easy enough so that he is not impeded from meaning-making.  In addition, 
non-traditional texts, such as graphic novels or magazines like Sports Illustrated, may be an excellent 
way to encourage pleasure reading. 

 
 
_______________________________    
Debbie Rickards, PhD       
Reading Specialist             
              

 
Thank you for the opportunity to work with LaShawn. 

Please don’t hesitate to contact Louisiana Literacy Assessments again if we can be of assistance. 
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INSTRUCTIONAL CONSIDERATIONS 

 (Try one or two ideas at a time in each area.) 
 

SELF-MONITORING 

 Help LaShawn access prior knowledge to consider what words might be found in the text. 

 Highlight examples when LaShawn does notice an error, and then explicitly praise the behavior (e.g.: “You 
noticed that didn’t make sense” OR “You noticed your word didn’t match the one in the text.”) 

 Prompt for strategic thinking.  Examples include: 
-“You said ___. Did that make sense? Read it again to make sense.” 
-“Stop and think about what you read.” 
-“Did you match the author’s words?” 
-“You said ___.  This word starts with ___.  Make it match.” 
-“Are you right?” 
-“Try that again.” 
-“Look at this word part. Let the part you know help you figure out the tricky word.” 
-“Do you know another word that looks like this one.” 

 Encourage rereading to monitor. Examples include: 
-“Read that again and think of a word that would sound right and/or fit right there.” 
-“Let me say what you said.  Does that sound right?” 
-“Read that again and try a word that makes sense.” 
 

VOCABULARY 

 Demonstrate and practice comprehension strategies for determining meaning from context clues. 

 Directly teach vocabulary related to the topic or important to the plot. 

 Have LaShawn complete a “map” of each vocabulary word, including a kid-friendly definition, 
characteristics of the word, an example, and a non-example.  Allow illustrations. 

Word Definition 
 

Characteristics 

Example Non-Example 
 

 Have LaShawn predict vocabulary that might be found in the text, write them on a sticky note, and look 
for these words as the text is read. 

 
COMPREHENSION 
In the beginning: 

 To make progress, LaShawn must be made to stop routinely to think about meaning as he reads.  
Teach “STP” – Stop, Think, Paraphrase – encouraging him to stop often, think about the text’s meaning, 
and paraphrase what was just read.  Initially, he should stop after each sentence or two to think and 
paraphrase, eventually moving to larger text chunks – first paragraphs, then pages, then chapters or 
sections.   
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 Utilize the Say Something Stems Master List included with this report and also found under 
“Instructional Resources” on LLA’s website at http://www.louisianaliteracyassessments.com/lla-
instructional-resources.  LaShawn should be asked to routinely think aloud as he reads so that his 
teacher/tutor can scaffold his thinking and correct his misunderstandings. 

 Using the strategies described above, the adult should read orally and think aloud as he/she reads.  
LaShawn needs a “window” into the kinds of thinking that a proficient reader uses while reading to 
understand.  After the adult reads and thinks aloud, LaShawn can then attempt to do the same thing 
with the same passage. 

 
As LaShawn improves, the following strategies will be helpful: 

 To help him focus on text-based responses, use the “Prompts for Text Dependent Questions” included 
with this report and found under “Instructional Resources” on LLA’s website. 

 For fiction texts, prompt a summarization by using the framework “Somebody-Wanted-But-So.”  
Download a “S-W-B-S” poster from LLA’s website. 

 Utilize the “Click or Clunk” self-check strategy found on page 25 in The Savvy Teacher’s Guide: Reading 
Intervention That Works by Jim Wright.  This resource is available for free at 
http://www.jimwrightonline.com/pdfdocs/brouge/rdngManual.PDF. 

 Additional strategies that may prove helpful from The Savvy Teacher’s Guide include: 
-Main Idea Maps, p. 33 
-Mental Imagery: Improving Text Recall, p. 36 
-Question-Generation, p. 44  

 

http://www.louisianaliteracyassessments.com/lla-instructional-resources
http://www.louisianaliteracyassessments.com/lla-instructional-resources
http://www.jimwrightonline.com/pdfdocs/brouge/rdngManual.PDF

